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EXECUTIVE SUMMARY
Actions: Since 2009, the Student, Family and Community Support Division (SFCSD) has
coordinated resources and services to reduce disproportionality in discipline and improve school
climate.


Social Workers, Counselors, Nurses and other supports have been allocated to schools to
address the social-emotional needs of students.



Staff capacity is built through training in Social Emotional Learning, Positive Behavior
Interventions and Supports, Trauma Informed Practices, Restorative Practices and Applied
Behavioral Analysis.



A data system (BASIS) has been developed to track Office Discipline Referrals, Truancy,
Behavioral and Academic Interventions.



Five Behavior Action Triage (BAT) teams respond to needs at sites and build capacity
around climate and positive behavior.



Schools measure their own progress on climate using the PBIS.ORG data tool the Tiered
Fidelity Inventory.



Elementary and Middle school Sites with Emotionally Disturbed (SOAR) programs are
prioritized with higher BAT staffing ratios and additional resources to maximize
opportunities for SOAR students to be successfully included in general education classes.

Outcomes:


Suspensions continue to decline.



Office Discipline Referrals and Chronic Absenteeism rates show that we need to continue
improving school climate systems, cultural competence and classroom management
practices.



Social Emotional Learning Indicators are now included
in the K-5 report card, allowing for screening and
intervention by school support teams.



The (SSSR) is now approved as board policy and an
administrative manual is being prepared to ensure
fidelity to the tenets of SSSR
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HISTORICAL CONTEXT
TIMELINE OF WATERSHED EVENTS IN SAFE AND SUPPORTIVE SCHOOLS EFFORT
The following events have been key factors in the development of our Safe and Supportive Schools
Campaign. Each event has contributed significantly to our efforts to fundamentally disrupt the inequities
in our system of student discipline and support.
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Attendance

Cultural Competency

RESTORATIVE PRACTICES RESOLUTION 2009
In 2009 the Board of Education passed a Restorative Practice Resolution to provide alternatives to
suspension. This was in response to the high number of suspensions, particularly for students of
color. This Resolution was a watershed event for the district and is arguably the biggest factor in the
dramatic drop in suspensions SFUSD has seen since 2011. The Restorative Practice Board
Resolution empowered four key shifts:
1. The Paradigm Shift away from Punishment
2. The Shift to doing things “With” People, instead of “To” or “For” People
3. We are Advocates for Social Justice
4. We consciously and proactively build positive school communities
1. THE PARADIGM SHIFT AWAY FROM PUNISHMENT

The Restorative Practice Resolution inspired and gave permission to site staff to move away from
zero tolerance discipline policies to processes that emphasized, community building, social skill
development and restoration. The resolution was supported by Public Education Enrichment Fund
(PEEF) parcel tax so that training and coaching was consistently made available to administrators
and site staff across the district.
2. THE SHIFT TO DOING THINGS “WITH” PEOPLE, INSTEAD OF “TO” OR “FOR” PEOPLE

The second shift that came from the implementation of Restorative Practices was embedded within
the “Social Discipline Window”.
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This key Restorative Construct guides us to work with students and staff in supportive but less
controlling ways so as to authenticate their voices and establish their ownership over their own
teaching and learning experience. This idea has allowed us to develop student voice and
empowerment as a key part of addressing disproportionality of discipline and other social justice
challenges as they emerge in our practice. It has also been a key tenet of our work with The United
Educators of San Francisco (UESF), United Administrators of San Francisco (UASF) and community
groups as we build a common understanding of what Restorative Practice means across the
system.
3. WE ARE ADVOCATES FOR SOCIAL JUSTICE

The third key idea that emerged from the Restorative Practice Resolution was that SFUSD Schools
and their staff were to become agents of progress in the struggle for Social Justice in San Francisco.
This message from the Superintendent and the Board was inspiring to many at the sites and set the
expectation in the community that we were to be held accountable for making Social Justice a
reality. Part of this was acknowledging that race is a big issue in our disciplinary practice that had to
be taken on directly.
4.

INTENTIONALLY AND PR OACTIVELY BUILDING SCHOOL COMMUNITIES

The fourth part of the Restorative Practice effort that has been crucial to its success is the
intentional building of community and relationships in schools. Our Restorative Practices coaches
train and support schools in doing proactive activities with students and community throughout the
school year.

SD-CEIS PLAN 2012
In 2011-12 The California Department of Education found that SFUSD was significantly
disproportionate in suspension, expulsion and referral rates for Special Education of African
American students. The district saw this as an opportunity to systematize our work around
disproportionality and creating Safe and Supportive Schools for the specific student populations
identified. The district developed the SD-CEIS (Significantly Disproportionate: Coordinated Early
Intervention Services) plan which included Behavioral Response to Intervention (BRTI) and
increased the district’s Restorative Practices program. A key factor of this work has been
districtwide adoption of Positive Behavioral Interventions and Supports, (PBIS) and the use of
behavioral coaches and Board Certified Behavior Analysts on the BAT teams to bring the tenets of
Applied Behavioral Analysis to the general education setting for the first time. The following chart
illustrates substantial progress towards these goals since the inception of the SD-CEIS plan. A key
part of this is that SPED and SFCSD leadership worked hard to make sure that SD-CEIS resources
were integrated into the overall SSSR efforts. SD-CEIS funded personnel and resources make up a
large part of our BAT team effort.
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SAFE AND SUPPORTIVE SCHOOLS RESOLUTION 2014
In 2014 the SFUSD Board of Education passed the Safe and Supportive School Resolution (SSSR).
It called for the synthesis of district efforts around addressing disproportionality in discipline, and
accountability across the system for office discipline referrals (ODR’s), suspensions and
interventions. Three of the major SSSR components that are positively affecting schools are: the
Behavior Matrix, UESF- UASF-SFUSD collaboration, and Data collection.
THE BEHAVIOR MATRIX
The resolution called for the districtwide adoption of a behavior matrix for all schools. This matrix
was developed with input from multiple stakeholders and included in the 2014-15 student
handbook. The matrix is designed to reduce suspensions by articulating alternatives and providing
a bias neutral framework of standardized interventions and supports for behavior across the
district. Interventions and supports in the matrix emphasize the components of Restorative Practice
in dealing with disciplinary incidents, restoring relationships and building community. The matrix is
published in the Student and Family Handbook.
UESF-UASF-SFUSD COLLABORATION
Out of the Safe and Supportive Schools resolution came the commitment from the district, the
United Educators of San Francisco (UESF) and the United Administrators of San Francisco (UASF) to
address racial disproportionality of discipline. The UESF-SFUSD collaboration manifested in the cowriting of an American Federation of Teachers grant which funds teacher to teacher training in pro8

social classroom management practices. In 2015-16, 50 UESF members have been trained as
trainer of trainers, and in the spring over a hundred were trained in Pro Social Classroom
management techniques.. SFCSD meets monthly with UESF to jointly move the work of the SSSR
forward including the logistics and curriculum of the trainings. The district and UESF also negotiated
language in the current UESF labor contract that requires all schools to create and implement their
positive discipline and climate plan within the first four weeks of the school year. SFCSD is working
with the UESF and UASF to continue these efforts in the 2016-17 school year.
COLLECTING DISCIPLINE AND INTERVENTION DATA
The Safe and Supportive Schools resolution called for the collection of out of classroom referral
data, as well as intervention and support data. The Behavioral Academic, Social Emotional
Interventions and Supports (BASIS) system was created to track this information. The rollout and
adoption of this system has been widely supported across the district as can be seen by the year
over year intervention totals later in this report.
Highest Need Students Are Prioritized For Service: Across the district the students with the most
need for behavioral support are identified by the data systems, and then they receive support from
our most highly qualified behavioral staff.. These students (and their teachers) are supported
intensively until the behaviors are manageable or the student is referred to a higher level of support.

SCHOOL QUALITY IMPROVEMENT INDEX
The School Quality Improvement Index is a new, holistic education accountability system.
Developed by educators and experts working with the CORE Districts, the Index offers more and
better information to help schools and teachers help students learn. The Index is based on a system
of multiple measures including academic achievement and school culture-climate factors, as well as
the nation’s first use of measurements of social and emotional learning in a school district
accountability system. It also incorporates measurements of levels of performance and growth. The
Index represents a fundamental shift in school accountability, away from blame, to a better
understanding of the needs of students and schools.
Social Emotional Learning (SEL):
The inclusion of Social Emotional Skills metrics in the Index brought new impetus to SFCSD’s safe
and supportive schools work which had already included the teaching of SEL skills across the
district, using such programs as Second Step and PAX Good Behavior Game. BAT teams and school
support staff are integrating the Index SEL domains of Growth Mindset, Self-Efficacy, SelfAwareness and Social Awareness in all SFCSD Professional Development efforts including
Restorative Practices and PBIS.
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SFCSD THEORY OF ACTION
The Student Family, Community Support Division goal is to provide the supports necessary to
improve academic and social-emotional learning outcomes for all students. The strategies we
employ are called out in SFUSD’s Transform Learning, Transform Lives and our theory of action
focuses our work towards that common goal.

Build relationships with students, staff and community

1. School
Social
Workers,
Counselors,
Nurses and
other staff to
all sites

2. PBIS, RP,
CC, and SEL
Training and
support for
all sites
(BAT team)
and Trauma
Informed
Practice
(SHP)

3. Build and
use Student
Intervention
Data systems
(BASIS &
Synergy) and
Reboot SAP
process

4.
Behavioral
Academic &
SEL supports
into and
through
After School
Program

5. Engaging
families in
school
climate.

6. Focus
site
interventi
ons for
High
Dispro
Sites

THEN
:
Decrease

7. Support
in
for
discipline
vulnerable dispropor
populations tionality

and
improve
ment in
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s and SEL

All students get Health Education and Social-Emotional Curriculum
STEP 1: SSW’S, COUNSELORS, AND NURSE SUPPORT AT ALL SITES
In 2001, SFUSD’s School Health Programs received a federal Safe Schools, Healthy Students grant
to fund social workers and nurses at 10 elementary schools in SFUSD. Simultaneously, SFUSD, in
partnership with Department of Children, Youth and Families (DCYF) and Department of Public
Health (DPH) launched high school Wellness Programs at four high schools in SFUSD, staffed with a
social worker and nurse. The success of these initial efforts to support students health and mental
health needs and build Safe and Supportive Schools, led SFUSD to expand the Wellness program to
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every high school and dedicate a portion of the Public Education Enrichment Fund to secure a
student support professional (nurse or social worker) at every elementary and middle school in
SFUSD.
This level of support has continued to grow through the Multi-Tiered System of Support (MTSS)
process. In SFUSD during the 2016-17 school year we are now able to provide at least a half time
Nurse and/or a half time social worker at every site, and a fulltime nurse and social worker at
schools with a greater density of need. In Middle and High schools counselors are assigned to
every site to provide a comprehensive school counseling program and services to all students.

The Wellness Initiative:
The San Francisco Wellness Initiative began in 2000 with a Federal Safe Schools Initiative grant.
Dedicated to improving the health, well-being and academic success of the city’s 16,000 public high
school students at 19 campuses, the initial grant also became the seed for providing social workers
and nurses in elementary and middle schools.
In safe, confidential settings, experts in adolescent health at onsite Wellness Centers help teens
gain the skills they need to cope with complex issues such as stress, trauma, suicide, bullying,
depression, self-esteem, drug and alcohol use, sexual health and relationships, providing services in
Tiers One through Three. Students learn positive, lifelong habits that contribute to their well-being
and success, and ultimately, to the health of the communities in which they live.
The Wellness Initiative is the only school-based program for adolescent health and wellness of its
kind. The Initiative is made possible through a unique partnership between the San Francisco
Department of Children, Youth and Their Families (DCYF), the San Francisco Department of Public
Health (DPH) and the San Francisco Unified School District (SFUSD). By leveraging the resources of
each agency, student health is addressed from a citywide perspective.
COMPREHENSIVE HEALTH EDUCATION: 2015

Health education is an integral part of a comprehensive and coordinated school health program in
San Francisco Unified School District. Health education lessons are skills-based, developmentally
appropriate and culturally sensitive, align with the California Health Education Standards.

STEP 2: BUILDING STAFF CAPACITY
TRAINING, COACHING AND SUPPORT:
With increased staffing in place it became crucial that the staff were
trained and supported in using best practices to build positive school
climates and reduce disproportional discipline. All schools have now
had some level of training in Positive Behavioral Interventions and
11
PBIS EXPECTATIONS BEING DELIVERED
TO CARVER ELEMENTARY

Supports, (PBIS) Restorative Practices, (RP) Trauma Informed Practices, Social Emotional Learning
and the principals of Applied Behavioral Analysis. (ABA) All sites in in SFUSD face significant
turnover of staff and a large number of new teachers. This requires SFCSD to be continually
training, coaching and supporting new staff across the district. As an example this summer we
trained over 2,000 staff in the tenets of Safe and Supportive schools. This includes new teachers as
part of their induction process and substitute teachers.

BEHAVIOR ACTION TRIAGE (BAT) TEAM STRUCTURE
In order to prioritize and streamline SFCSD supports to sites, all Pupil Service personnel are
assigned to Behavior Action Triage Teams. Under the banner of “Disrupt Disproportionality! Support
Sites!” The BAT teams respond to all students, staff and schools in crisis around behavior and
climate issues. They are also responsible for proactive capacity building and training around Positive
Behavior Interventions and Supports, Restorative Practices, Trauma Informed Pedagogy, Applied
Behavioral Analysis, De-escalation training, and Attendance. BAT teams work with schools to
complete the Tiered Fidelity Inventory which tracks the positive climate work at the schools, and
guides schools in which areas to work on to achieve maximum fidelity. This includes conducting site
based workshops for staff on areas of identified need. The most requested trainings include, Deescalation techniques, Restorative Practice, Classroom Systems and routines and Trauma Informed
Practices.
There are five teams. BAT teams consist of Safe And Supportive School Coaches,(both RP and PBIS)
Behavior Analysts, Counselors, and Child Welfare and Attendance Liaisons (CWALs). Each team is
led by an Administrator who triages school requests and coordinates efforts with other departments
and community based agencies. BAT teams are contacted by Principals, site support staff,
(counselors, LSP’s Psychologists, etc). UESF members can also go through their union to contact the
BAT team if they need support.
DATA DRIVES THE BAT TEAMS
All site supports from the BAT team are tracked using the BAT-TRACKER system, which also allows for
sites to give immediate feedback on services and support from the BAT team. SFCSD leadership uses
BAT-TRACKER data to evaluate the use of central resources in supporting sites, frequency of specific
requests for support and to plan future Professional Development workshops.
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Fall 2015 BAT Teams Interventions
Source: Zendesk BATTRACKER
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PEER RESOURCES

The district has had a longstanding commitment to the Peer Resources program which has helped
underscore the importance of relationships in student and school success as part of our SSSR work.
Peer Resources has trained approximately 19,000 SFUSD youth since 1979 and are currently
active in 6 middle and 8 high schools. These youth develop and lead workshops on strengthening
student-teacher relationships, run mediation programs and proactive circles as leaders in
restorative practices at their site, and create mentoring programs and support groups to meet the
needs of their least-served peers. Annually, we train 600 youth leaders across 14 SFUSD middleand high-schools; our youth leaders serve 14,000 peers. Last year, 74% of our Peer Leaders
reported that they were making healthy decisions and 70% saw themselves now as skilled
leaders. Moreover, while only 1 in 10 SFUSD high schoolers believe they have the chance for
meaningful participation in school (California Healthy Kids Survey 2007-09), 3 of every 4 of our Peer
Leaders began to see themselves as role models with the capacity to make real change. The
district’s Peer Resources program is a key part of building safe and supportive schools in our
district.
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FULL IMPLEMENTATION OF RESTORATIVE PRACT ICES
The work of getting Restorative Practices available to all students at all sites is well underway.
Turnover of staff makes this process like painting the Golden Gate Bridge, As soon as you finish
painting it you have to start over again.
The tenets of RP are now well established in the district and RP Interventions are widely used
across the system. The introduction of the Behavior Matrix as part of the student handbook last year
has led to an increase in demands for training due to the large number of Restorative Interventions
that are required when using that tool. BAT teams are using a wide variety of training opportunities
within and without the school day to meet the varied and individual needs of sites.

RESTORATIVE PRACTICES SATURDAY SCHOOL 2013
To address the immediate need of alternatives to suspensions in secondary schools, SFCSD piloted
and then fully adopted an alternative to suspension Saturday School. Students who would otherwise
be suspended are assigned to attend two Saturday Academies. If they successfully complete the
Saturday Academies the suspension is avoided. The Restorative Practice Saturday School
curriculum is a combination of Restorative Practice Work, College preparation and personal
reflection, as opposed to the typically punitive nature of other Saturday School programs. Over 250
students attended Saturday school for the 2015-16 school year.
SAFETY CARE TRAINING
A much requested feature of the BAT team professional development offerings is the 12 hour Safety
Care Training. Participants learn verbal and non-verbal strategies to de-escalate behavior as well as
safe, non-violent physical crisis intervention techniques. Last year over 500 staff were Safety Care
certified. This collaboration between Risk Management Office and SFCSD is doubling this year as
demand for the training is so high. Priority is given to sites with the severest disproportionality in
discipline.
TRAUMA INFORMED PRACTICE
Part of our Safe and Supportive Schools approach is to incorporate the latest trauma informed
practice into our school site work. There are two strands to this work;

UCSF SFUSD PARTNERSHIP
SFCSD’s partnership with UCSF HEARTS (Healing Environments and Response to Trauma in
Schools) through private funding (2012-2014) and a federal Project Prevent grant (2014-2019) has
14

been critical in our efforts to build more trauma sensitive school environments. All social workers
and nurses receive a minimum of 15 hours of professional development from UCSF HEARTS
clinicians on supporting students impacted by trauma and take these strategies back to their school
sites in the form of training for staff and individual consultation with teachers.
PAX GOOD BEHAVIOR GAME
A growing number of our school communities are using the PAX system to build their Safe and
Supportive School climate. PAX teaches self-regulation in a peer-context that improves attention and
reduces impulsivity. New evidence supports the importance of children’s early social and emotional
self-regulation skills for their lifelong physical and mental health, educational and economic
success. Over 35 years of research has shown that PAX, when implemented in Grade 1 as a daily
practice, helps children improve these skills, prevents lifetime mental health problems and
psychiatric disorders including suicidal thoughts and attempts; prevents addictions, bullying,
violence, and crime through age 21 and beyond; and promotes school success (including reducing
need for special education by 50%), high school graduation and post-secondary attendance.
In 2010, SFUSD was the recipient of a five-year SAMHSA (Substance Abuse Mental Health Services
Administration) grant to implement the Good Behavior Game. To date, SFUSD has trained 30
schools with various levels of implementation.

STEP 3: BUILDING AND USING DATA SYSTEMS FOR CONTINUOUS
IMPROVEMENT
Tracking student and discipline data is a key area of the Safe and Supportive School work. The
Losen report revealed in 2012 that our data systems needed to be dramatically enhanced so as to
inform and calibrate our efforts to address disproportionality in discipline. To that end we are using
several key systems to track different aspects of Safe and Supportive Schools:

THE TIERED FIDELITY INVENTORY (TFI)

This year we introduced the Tiered Fidelity Inventory to provide a comprehensive map of the PBIS in
place at all schools. The TFI is taken by the school SAP team with the BAT team coach, and it
provides a rigorous and independent set of data on how well the PBIS implementation is going.
Students and staff are interviewed as to the degree of PBIS implementation and this data is used by
the school SAP team to strategically review their strengths and growth areas. Currently over 80 of
our schools have gone through the TFI process at least once and schools are using this data to
inform their Balanced Score Card planning for the 2016-17 school year.
A description of the TFI is available at: www.PBIS.ORG. An example of a school TFI chart is replicated below.
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SHERMAN ELEMENTARY TFI SOURCE PBIS.ORG

BASIS
Office Discipline Referrals, (ODR’s) Interventions and Attendance Notices are now tracked in BASIS.
Sites have adopted the use of this system robustly over the past two years and we are starting to
do detailed data analysis on disproportionality patterns, the effectiveness of some interventions
compared to others, and attendance rates. A distinguishing feature of the BASIS system is that it
allows us to design “one click” PowerPoint presentations for sites to report back to their
communities on their climate and disproportionality of discipline data.
STUDENT ASSISTANCE PROGRAM (SAP)
The Student Assistance Program team at the school site that identifies student need and creates
plans to support students has been rebooted to strengthen practices and ensure effective support
for the most vulnerable students. A comprehensive team came together to develop training and
school sites examined practices and improved procedures, align support service delivery with RTI,
and developed a more robust tracking and monitoring of interventions through BASIS.
16

SYNERGY
The synergy system is our system of record for Attendance and Suspension data. The majority of
attendance in the district is now taken online due to a substantial effort on the part of the
Informational Technology department. This is allowing for increasingly valid and timely data analysis
around attendance, which will allow SFCSD to take on the important issue of addressing chronic
absenteeism as our next area of focus.

STEP 4: EXCEL AFTER SCHOOL PROGRAMS
ExCEL has embraced the District’s commitment to Safe and Supportive Schools by creating a
responsive, intentionally designed system that encourages high quality programming. Each
program annually develops a Quality Action Plan to improve each of the each of the program
components: SAFE & SUPPORTIVE CULTURE & CLIMATE, HEALTHY ACTIVE YOUTH, and ALIGNED
ACADEMIC SUPPORT. The ExCEL Safe & Supportive Culture and Climate component is aligned with
the SEL outcomes of the SQII and with the goals of the SSSR. Our ExCEL after school programs
nurture the whole child, build community, and create a positive learning environment that aligns
with the school day. Positive behavior supports and a restorative framework help us to create
respectful, supportive systems and policies. A Behavior Analyst and SSSR coach are assigned to the
ExCEL programs to do staff development and align behavior plans for specific students to the ExCEL
afterschool programs
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STEP 5: ENGAGING FAM ILIES
SFCSD provides and supports Family Liaisons to high need schools as part of the MTSS. Family
liaisons work with families and communities to make sure that the school is connected to the
community values and culture. As of 2016-17 the inclusion of families in the creation of the School
Safety and Discipline plan will be measured by the Tiered Fidelity Inventory. Family Liaisons
participate in SAP teams, do attendance outreach and are generally available to help families
connect with teachers and staff on a day to day basis.

STEP 6: FOCUSED SITE INTERVENTIONS FOR HIGH
DISPROPORTIONALITY SITES
The SSSR calls for centralized monitoring and additional interventions for sites with severely
disproportionate discipline. BAT teams prioritize the needs of these schools for Professional
Development, coaching and other resources. An example of this is Dr. Martin Luther King Jr,
Academic Middle School where intensive supports and coaching along with strong and visionary site
leadership have resulted in significant drops in both suspensions and office discipline referrals.
Dr Martin Luther King Jr MS

2014-2015

2015 -2016

% Decline

117

83

-29%

2,128

695

-67%

Suspensions
Office Disciplinary Referrals (ODR)
MLK SUSPENSIONS AND ODRS SOS 2014-15 SOURCE BASIS AND SYNERGY

All schools with significant disproportionality are being worked with intensively by the BAT team.
Schools in addition to King that have made noteworthy progress are Civic Center Secondary School,
Bret Harte Elementary, George Washington Carver, Visitacion Valley Elementary school amongst
others.

SUPPORT FOR STUDENTS AT DISPROPORTIONATE RISK
An important part of the overall SFCSD Safe and Supportive Schools effort is supports for specific
populations at risk. Each of the following youth categories have their own specialized support teams
that coordinate services across the system.
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SUPPORT FOR SOAR STUDENTS
2015-16 SOAR Support: As the SFCSD team reviewed the 2014-15 suspension, classroom referral
and BAT team referrals, we became aware that our elementary schools with ED/SOAR programs
were needing a disproportionate amount of support. (SOAR is an Acronym we use for our
Emotionally Disturbed Special Education Programs standing for Success, Opportunity, Achievement,
and Resilience programs) Schools needed administrator training in behavioral support, schoolwide
intensive training in PBIS, De-escalation strategies, (Safety Care) and so on. Frequently our BAT
team members were doing one on one support for SOAR classrooms alongside our SPED colleagues
assigned to those classrooms. The SOAR schools in some cases lacked the resources to support
meaningful and effective mainstreaming for students in the SOAR program. All of this led us to seek
PEEF funding to provide additional Social Workers and Nurse FTES to elementary sites so that they
would be able to support the transition where appropriate of SOAR students into the mainstream.
An additional coach and BCBA was provided to build a robust PBIS climate in these schools to
optimize the chances of success.
YOUTH IN FOSTER CARE: FOSTER CARE SERVICES

SHP Foster Youth Services (FYS) Program: The SFUSD FYS Program has established goals and
services aimed at improving the educational outcomes of foster youth. In addition, FYS has
developed collaborative relationships with youth, caregivers, schools, placing agencies, juvenile
court and other service providers.
UNACCOMPANIED MINOR YOUTH: CAMINOS
Caminos, a program of School Health Programs Department, supports newcomer Latino students
and families on their journey towards well-being and academic success.
Schools receive technical assistance, professional developments, and
consultations, with a focus on Newcomer Pathways, to build capacity
within their social support services to serve the particular needs of this
population. Caminos works closely with the Multilingual Pathways
Department to ensure a continuum of services from inside and outside
the classroom. Additionally, Caminos provides individual intakes,
referrals, and linkages to high need students and those in deportation
proceedings.
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SUPPORT SERVICES FOR LGBTQ YOUTH
Started in 1990, SFUSD LGBTQ Support Services was integrated into the school district to provide
services and resources to lesbian, gay, bisexual,
transgender, and questioning youth. Founded to address
the growing suicide rates of students and school climate
that affected LGBTQ student attendance, the program
has grown to include curriculum, teacher, counselor,
social worker, nurse professional development, and
programs addressing Tiers One through Three.
Universal – General LGBTQ visibility and information on
identity, history and resources available to all students in
multiple classrooms.
Targeted – Focused skill building and emotional support
for student groups promoting leadership, allyship and
healthy identity development.
Intensive – One-on-one counseling/support including referrals to community resources for sexual
health and mental health services, internships and more.
Features of our approach include: LGBTQ-inclusive education, LGBTQ pride and safe space posters,
faculty training, Gay-Straight Alliances, confidential LGBTQ support groups, young men’s health
groups, peer education, and restorative practices to address bullying.
CHILDREN OF INCARCERATED FAMILIES
SFUSD has had a long standing relationship with Community Works and other youth advocates who
have educated us on the particular struggles and needs of students who have incarcerated family
members. Students in this situation can be debilitated by stigma and basic support issues caused
by the incarceration. As part of Safe and Supportive Schools the district is training all support
personnel in the needs of this particular group of students, and providing direct supports and
programming to these students. A board resolution supporting this effort has now passed, and
additional resources are coming into play to support this important aspect of the SSSR work.
FAMILIES AND YOUTH IN TRANSITION
SFCSD supports students with housing challenges through the Families and Youth in Transition
(FYIT) program. Our data systems identify these students and make sure that they recieve care and
enhanced service. In addition to the basis interventions and supports available to all students, FYIT
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students also receive transportation assistance, tutoring, clothing and school supplies amongst
other specialized services.

ANNOTATED DATA REVIE W FOR 2015-16
TOTAL SUSPENSIONS HO LD DOWNWARD TREND

Total Suspensions
Source: Synergy SIS - Does not include Charter Schools
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Our total suspensions are still dropping, but they are dropping more slowly. To address this we are
taking a three prong strategy.
1. Double down on system wide capacity building including SW-PBIS, RP, Safety Care training
and PAX Good Behavior Game work.
2. Intensively support SOAR schools and schools where schoolwide systems are not yet in
place as identified by the Tiered Fidelity Inventory (TFI).
3. Codify Administration regulations: The recent adoption by the board of the Safe and
Supportive Schools board policies and Labor Contract language that reinforces these
policies are an important part of this “doubling down”. At the fall 2016 administrators
retreat we will be presenting the Safe and Supportive schools administrators manual which
will operationalize SSSR elements to ensure that every school in SFUSD has the evidence
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based policies and procedures in place to further diminish out of classroom time and
increase student achievement.

SUSPENSION ANALYSIS BY DIVISION

Suspensions by School Level
Source: Synergy SIS - Does not include Charter Schools
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ELEMENTARY SCHOOLS
Better Documentation: Although elementary suspensions are up slightly this year, the Safe and
Supportive School Work is moving forward effectively in this grade level. We continue to help
schools document suspensions properly and the IT Department has helped with this by simplifying
the suspension process in Synergy. The increase in suspensions in this division is largely explained
by this.
Behavior Analysts and BASIS: Our BASIS office discipline referral system is allowing the BAT teams
to work with schools to identify “high flyers” and intervene before suspensions occur. Students with
the highest behavioral needs in elementary schools are consistently getting high level professional
support from school staff and BAT teams, and these interventions and supports are tracked for
effectiveness and accountability.
Staff Training: Across the elementary system more and more schools are taking advantage of
trainings in Restorative Practices, Applied Behavior Analysis, PAX Good Behavior Game, cultural
competency and Safety Care. These trainings are prioritized for schools with the most intense
behavioral needs.
Safety Care: Last school year we trained 500 staff in the two day Safety Care curriculum which is a
state of the art de-escalation, trauma response and restraint training. This year thanks to increased
resources from the district we are preparing to train 1000 staff. This training has received positive
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reviews from both classified and certificated employees and the step up in scale was requested by
classified, certificated and administrative union leadership.
SOAR support: SFCSD has partnered with LEAD and Special Education to put extra general
education resources into the elementary schools with SOAR programs. This partnership focuses on
rapidly developing model schoolwide “PBIS” and Restorative Practices and intentionally
mainstreaming SOAR students. An end of the year walkthrough and analysis with these sites was
positive. Morale is strong going into 2016-17 among SOAR school administration and staff, with
every school having an intensive and fully fleshed out professional development plan to continue
the “SOAR” support momentum.
Tiered Fidelity Inventory: (TFI) All elementary schools now measure their progress in PBIS using the
Tiered Fidelity Inventory and this assessment which includes independent interviews of students
and staff, is used to look objectively at progress and goals as we strive towards 70 % fidelity across
the board, a level which research tell us is associated with significant drops in problem behaviors.
Although only a handful of schools were above the 70% level last year, we expect more to be there
next year as we implement the next “push” with the reinforcement coming from the new SSSR
policies, Union contract language and administrative manual.
MIDDLE SCHOOL/K8
Middle school suspensions increased this year. Some of the schools in this division such as Dr.
Martin Luther King Jr. Academic Middle School have seen significant reductions in suspensions.
Others have seen suspensions going up. MS-K8 LEAD and principals worked with SFCSD to do a
SW-PBIS “refresh” with Dr. Rob Horner this June to recalibrate our efforts. Next year all Middle
Schools will be consistently measuring their progress using the TFI, and schools with high rates of
suspension and disproportionate suspensions will be receiving extra support from the BAT team.
The SOAR support program will be expanded to the Middle Schools.
HIGH SCHOOLS
The High Schools had a successful year from the SW-PBIS perspective. All schools put SW-PBIS in
place, with 7 of 16 reaching 70% fidelity in the TFI. There is a significant drop in high school
suspensions overall. The High schools have been working consistently with counselors,
administrators and teachers to integrate the Safe and Supportive School work into all aspects of
school life and it is starting to show in the data. Based on this performance SFUSD High Schools
have been invited to be exemplar presenters at the October 2016 National PBIS Leadership Forum
in Chicago. They will share their journey with schools across the nation of how they are tackling the
complex issue of creating safe and supportive high school environments. Undocumented
Suspensions: Our documentation of suspensions has improved since the BAT team began following
up with behavioral cases. The BAT teams help schools document suspensions and follow up on
reports of undocumented suspensions. SFCSD leadership has been doing trainings for all relevant
staff on the importance of documenting all suspensions as part of the Safe and Supportive Schools
Resolution.
CONTINUED MANIFESTAT ION OF DISPROPORTIONALITY

As you can see from the following charts, disproportionality is still significantly manifest in our
suspensions. The bottom line is that the risk of suspension for an African American student is much
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lower than it was five years, ago, but it is still substantially higher than students from other
populations. SFCSD’s efforts to include Cultural Competency in School Wide Climate and Safety
plans next year will be the main new driver of improvement on this important issue.

Percentage of Suspensions (2015-16)
and SFUSD Population (CALPADS Fall 2015)
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STUDENTS WITH INDIVIDUALIZED EDUCATION PROGRAMS (IEP’S )
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Students with IEP’s continue to be suspended at a higher rate than students without. The following
chart shows how we are making progress in reducing suspensions for this group. The new cross
departmental SOAR support BAT team will focus attention and resources on the schools with our
Emotional Disturbance programs with the intention of further reducing suspensions and increasing
positive outcomes for this most vulnerable of our student populations.

Suspensions of Students
with an IEP as a Percent of Total
Source: Synergy SIS - Does not include Charter Schools
2500

2298

Total
Students with an IEP

1921

2000
1500

939
40.9%
of Total

1000

741
38.6%
of Total

1244

1283

1214

570
44.4%
of Total

564
45.3%
of Total

504
41.5%
of Total

500
0

2011-12

2012-13

2013-14

2014-15

2015-16

SUMMARY OF EXPULSION OUTCOMES

Expulsions: Year-over-year expulsion data shows that expulsions have dropped significantly.

2011-16 Expulsions by the Board of
Education
Source: Synergy
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This school year, there were a total of 4 expulsions, down from 17 in 2013-2014. The decrease in
expulsions may be attributed to:
1) Implementation and application of a progressive and restorative discipline approach throughout
the district and at every site.
2) An increased proper application of the California Education Code Section 48900 governing
student suspensions and expulsions. For example, there are 5 offenses for which recommendation
for expulsion is mandatory, namely: 1) Sexual assault/sexual battery; 2) selling a controlled
substance; 3) possession of a firearm; 4) possession of an explosive; and 5) brandishing a
knife. Otherwise, the District is afforded the ability to utilize discretion and determine an
alternative to expulsion for all other offenses in the California Education Code. In these cases, Pupil
Services works with school personnel, the parent and the students in the following ways:
● Consistent and on-going professional development, consultation, and training around the
proper application of the California Education Code Section 48900 with school site staff and
district-level staff dealing with suspensions and expulsions.
● SFCSD’s multi-year efforts in calling schools to utilize alternative to suspensions including
the behavior matrix.
● Permitting student's to return to school pending the expulsion process (instead of being on
extended suspension) with a behavior action and support plan in place. In almost all cases,
the student has demonstrated satisfactory progress in the areas of behavior, academics and
attendance and the expulsion recommendation has been dropped.
● Utilizing the stipulated transfer agreement process. In cases wherein it may be beneficial for
a student to transfer to a new school site and the parent consents to the transfer, the offer
of a stipulated transfer agreement to another comprehensive or alternative school site is
made. In many cases, a student may be able to start at his or her new school immediately
after the 5-day suspension and not miss any additional time out-of-school.
● Training of the expulsion hearing panelists on the proper application of the California
Education Code 48900 governing expulsion hearing, their role, legal findings and
determinations that may be made after an expulsion hearing.
ARRESTS IN SCHOOLS 2010-2016
Arrests in schools are down significantly. There are three main factors that we hypothesize have led
to this decline:
1. Restorative Practices training for School and SFPD personnel. Over this period SFPD school
resource officers have participated in district and police department trainings on restorative
practices as it pertains to the role of the School Resource Officer
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2, SFUSD-SFPD MOU: A comprehensive Memorandum of Understanding is now in place between
the district and the San Francisco Police department. The MOU seeks to minimize arrests at schools
and creates a hearing process for family concerns around specific school based arrests.
3, Regular SRO SFUSD meetings:. The School Resource Officers meet monthly with the Chief of
SFCSD to discuss concerns and issues related to minimizing arrests in school, and maximizing
school safety through community building between the district and SFPD.

2010-16 Arrests at SFUSD Schools
Source: SFPD
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OFFICE DISCIPLINE REFERRALS (ODR’S)

Recording and analyzing office discipline referrals gives us a smaller grain data view into how well
our students are doing in the classroom and how much instructional time is being lost for
disciplinary reasons, that don’t always rise to the suspension level. The chart below shows
significant growth in the number of office discipline referrals over the past three years. It is essential
to note that part of this growth represents the emphasis placed by the SSSR on recording ODR’s
and schools need to be acknowledged for using the system to document classroom removals. On
the other hand we are seeing a very large number of referrals now, and part of our “doubling down”
on the Tiered Fidelity Inventory, staff training and cultural competence, is fueled by the sobering
scale of this data
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Source: BASIS
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ODR’S BY REASON

In this chart you can see that the top three reasons for removal from class are disruption,
noncompliance and verbal aggression. These three areas are also the areas research tells us are
most likely to be subject to implicit bias, and therefore speak to the need to engrain our cultural
competence work throughout the system and at the classroom level in particular.
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2015-16 ODRs by Reason
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You can see here that the disproportionality we see in the suspension numbers is mirrored in the
ODR numbers. African American and Latino students are removed from class far more frequently
than other ethnic groups, speaking once again to the implicit bias issue and the necessity of
effective system wide cultural competence and classroom management training.
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This chart illustrates how the number of minutes lost due to ODR’s is also disproportionately
affecting African American and Latino students
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This chart attempts to show the proportional relationship between disciplinary referrals and
absenteeism. The ODR minutes can just barely be seen on the tip of the bars of the graph
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illustrating the importance of addressing absenteeism as a factor in student success. This year the
district is rolling out a multifaceted attendance plan to begin addressing this dramatic disparity.
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INSTRUCTIONAL MINUT ES LOST DUE TO ABSENTEEISM

This graph shows the impact of Absenteeism vs office discipline referrals on lost instructional time in 10 th grade across the
district. The two graphs that follow show chronic absence data across the district. A chronically absent student is one who
has missed more than 10 percent of the school year.
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For 10 Graders:
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minutes were lost due to
office discipline referrals
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20,072,667 minutes were
lost due to absences.
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INTERVENTION AND SUPPORT DATA

The adoption of the BASIS intervention tracking system continues to make impressive progress. The
chart below shows the year over year gain in the number of interventions being tracked in the
system. Almost all schools are now using BASIS to track interventions.

2014-16 Total Interventions & Supports
Source: BASIS
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This chart shows the most used interventions in SFUSD. Note that the transition form intervention is
the most widely used. This illustrates a consistent use of the transition form process across the
system for students moving from one school level to another, and demonstrates systemic progress
in this area.
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2015-16 Top 10 Interventions & Supports
by Frequency
Source: BASIS
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WHAT’S NEXT?
CULTURAL COMPETENCE: A KEY STRATEGY
The Losen Report, identified Cultural Competence and the addressing of an implicit bias as key to
address the discipline and SPED disproportionality as it manifests for African American students.
BAT teams are being trained in addressing implicit bias and building cultural competence as part of
their weekly professional development. This work will take on a districtwide focus next year as we
work with the Office of Equity to integrate cultural competence into our accountability for all sites as
part of the Tiered Fidelity Inventory. We are working with Dr. Ammar Sahili, a national expert on
Restorative Practices, Dr. Rob Horner of the University of Oregon and Dr. Mary Bacon an expert in
cultural literacy to develop this work.

CHRONIC ABSENCE EFFORT
Attendance: As our synergy data system has come on line and feeds us accurate attendance data
we have begun to understand that we have a serious chronic absenteeism situation, particularly as
it affects African American Students. SFCSD is launching a comprehensive district wide campaign to
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address attendance in a multitiered way. This effort will be launched in the fall semester with the
following components.

Stage 1: RPA and SFCSD calculate and distribute Perfect Attendance and Most Improved
Attendance certificates for every site by the 10th of every month. These certificates are used to
build and reinforce schools tier 1 attendance strategy.

Stage 2: Synergy “widgets” will be set up to help schools monitor the number of unexcused
absences. These unexcused absences will be categorized into key categories such as
transportation, housing and safety issues for review and analysis.

Stage 3: SFCSD analyzes causes of Chronic Absence based on the data and calibrates resources
and supports to sites to address the needs identified.

CONCLUSION: IN UNITY THERE IS STRENGTH.
Although this report shows that measurable and substantial progress is being made in creating
Safer and more Supportive Schools, much work remains to be done. The ongoing focus will shift
slightly to meet the priorities presented by our chronic absence rates and our continuing need for
comprehensive cultural competency work and community engagement. Nevertheless the purpose
of this document is to elucidate how many different parts of the district are effectively coming
together and rallying to the challenge of creating Safe and Supportive Schools. It is our view that by
celebrating the enormous lifts that have already been taken, we will have the courage to take on
and overcome the significant challenges that remain.

Respectfully

Kevin Truitt
Chief, Student Family and Community Support Department
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Article from the San Francisco Chronicle August 19th 2016.
SFUSD

In bid to reduce suspensions,
schools try de-escalation and
‘pull-ins’
By Jill Tucker
Jill Tucker is a San Francisco Chronicle
staff writer.

August 19, 2016 Updated: August 19,
2016 7:35pm
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Principal Michael Essien (center) and Assistant Principal Dinora Castro listen as teacher Jennifer Founds describes an
activity to her class at Martin Luther King Jr. Academic Middle School in San Francisco, California, on Monday, August
15, 2016.

Two years ago, students at Martin Luther King Jr. Middle School in San Francisco were sent to
the principal’s office 2,150 times for behavioral problems, an average of more than four trips for
each of the 500 children enrolled.
The disciplinary referrals meant thousands of hours of lost learning time, not to mention 117
student suspensions in the most serious cases, leading to significantly more school missed.
That had to change, said Principal Michael Essien. But instead of focusing only on how students
behave, he turned to how teachers respond — how in some cases they unintentionally make
things worse with raised voices, pointed fingers and tense body language.
He signed his staff up last year for de-escalation training to learn the kinds of techniques that
law enforcement agencies are increasingly adopting to avoid a violent confrontation.
Back up. Lower your voice. Use fewer words. Open your hands. Relax your face.
Such actions can prevent agitated students from getting to a point where they can no longer use
rational thought to process a situation. They surge into a fight-or-flight mode that can prompt
verbal or violent outbursts — and a subsequent trip to the principal’s office or a suspension,
said Ben Kauffman, a district supervisor leading the de-escalation training.
“That student is losing their own capacity to think,” he said. “Their frontal lobe is beginning to
accelerate and not be rational.” De-escalation, he said, “is taking the air out of the balloon.”
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Teachers learned to recognize when
students were losing control —
fidgeting, balling their fists, using a
high-pitched, raised voice and
making erratic movements. And the
adults learned not to respond in
kind.
“When a student is escalating,
oftentimes the adult is not far behind
them,” Kauffman said. “You take
your ego out of the equation.”

The effort aligns with a local and
national push to reduce suspensions.
In January 2015, a new state law
Photo: Connor Radnovich, The Chronicle
eliminated suspensions for
A classroom poster emphases the goals of students at Martin Luther King
“disruption or willful defiance,”
Jr. Academic Middle School in San Francisco, California, on Monday,
which included nonviolent behavior
August 15, 2016.
that ranged from refusing to take a
baseball cap off to launching profanity-laced tirades against a teacher.
Students returned Monday to Martin Luther King Jr. Middle

The law sought to address a disproportionate
studentsprogram
of color,
who nationally
are
School,impact
where aon
deescalation
is helping
teachers.
three times more likely to be suspended or expelled, according to the U.S. Department of
Education.
In San Francisco, African
American students, who
comprised 10 percent of
enrollment, made up 50
percent of suspensions in
2013. District officials
allocated increased funding
to help schools use
alternative measures to
address student behavior.

The changes at Martin
Luther King Jr. Middle
School appeared to work.
Last year, teachers there
sent 600 students to the principal’s office, while suspensions dropped 29 percent to 83.
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“We want to best that,” Essien said this week as the school year began. Teachers have embraced
the effort, he said, adding, “We’re not at fault for how students show up in the building, but
we’re responsible for it.”
Across San Francisco, there were 606 suspensions at district middle schools last year, down
from 641 the year before.
About half of district staff who interact with students at schools have received at least some deescalation training, Kauffman said. The district expects to train 1,000 more this year, including
new teachers.
The state law didn’t eliminate the behavior, of course. It just restricted the punishment,
presenting educators with a challenge.
While teachers might feel the need to show students who is boss in the classroom, negative
student behavior often isn’t personal, said Joyce Dorado, director of a UCSF program called
Healthy Environments and Response to Trauma in Schools.
She said adults need to treat escalating behavior not only as rude or inappropriate but also as a
sign that a child has been triggered. Using de-escalation techniques is especially critical for
students who have experienced trauma, including violence in the streets or at home, she said.
“For people who’ve been impacted by trauma, they may be triggered by something most people
would not see as a threat,” she said. That might include a teacher’s raised voice, or an incidental
push on the shoulder.
Kauffman gave an example of a situation that might benefit from de-escalation.
“Let’s say a kid is worried about a family member outside school and they’re constantly looking
at a cell phone,” he said. “It’s a very easy trigger that teachers wrestle with every day.”
The teacher tells the student to put the phone away, but the young person refuses before trying
to storm out of class. The teacher is so upset that he or she stands in the doorway to block the
student, who pushes through.
“The teacher says, ‘You just assaulted me,’” Kauffman said. The student is sent to the office and
suspended for five days.
“That was something we used to see a lot more of,” he said. “Now we’re asking those adults to
recognize, hey, this student is triggered right now. This is not the time to engage in a power
struggle.”
Sometimes, despite best efforts, such students won’t calm down. Now, instead of sending them
out of class, teachers at Martin Luther King, Jr. have another option. They can pick up the
phone and call for a “pull-in.”
A school administrator or counselor will arrive to help the out-of-control child or cover the class
while the student and teacher step out to resolve the situation.
The goal is to calm the student and get them back into class as soon as possible, said Leslie Hu,
the site’s community school coordinator.
“We want to see them learning,” Hu said. “I think (reducing time out of class) is one of those
ingredients that has contributed to higher academic scores.”
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While last year’s test scores haven’t been officially released, Hu said the school’s results were
remarkable, with increases of up to 10 percentile points.
“What does it do for a kid when a teacher kicks them out?” she said. “You misbehave, you get
sent out of class, but that’s giving kids sometimes exactly what they wanted.”
Students who act out because they are struggling in school can least afford to miss more of it,
Hu said.
“The old way,” she said, “was a self-fulfilling prophecy.”
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